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This study aims to explore the implementation 
of Multiple Intelligences-based Islamic Religious 
Education (IRE) media as a pedagogical strategy 
for internalising Islamic values in Early 
Childhood Education (ECE) institutions in 
Lombok, West Nusa Tenggara, Indonesia. Using 
a qualitative approach with a multi-site case 
study design, this study involved three 
institutions representing different socio-
economic contexts: Al-Iqro' Kindergarten 
(urban), Riyadlusshibyan Early Childhood 
Education Centre (suburban), and Insan Kaamil 
Kindergarten (rural). Data were collected 
through participatory observation, in-depth 
interviews, and documentation, and analysed 
using the interactive model of Miles, Huberman, 
and Saldaña. The findings reveal that Multiple 
Intelligences-based Islamic Religious Education 
media are implemented through the 
reorientation of learning environments into 
multisensory spaces that facilitate the delivery 
of Islamic teachings through linguistic, 
kinesthetic, musical, interpersonal, and 
naturalistic approaches. These learning media 
are manifested in various contextual activities, 
including Islamic Market Day, rhythmic 
recitation of Hijaiyah letters, storytelling, role-
playing, communal religious activities, and 
nature-based learning (Tafakkur Alam) 
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INTRODUCTION 
Learning is a two-way process of knowledge transfer between teachers 

as information providers and students as information recipients. Both parties 
must work together for the learning process to be successful. If this cooperation 
does not run smoothly, the learning process will fail. Failure in this case means 
that the learning outcome indicators set out in the syllabus are not achieved by 
students. The transfer of knowledge in learning will be successful if most of the 
time is focused on student activities, rather than on the teacher teaching. For 
teachers who have experience using multiple intelligence strategies, only 30% of 
the teacher's time is used for presentation, while 70% is used for student 
activities. Learning success is also achieved more quickly if the transfer process 
is carried out in a pleasant atmosphere (Lafendry, 2020). 

Multiple Intelligences refers to the various intelligences that a person 
possesses, making it easier for teachers to determine whether these intelligences 
are potential strengths in their students. These intelligences include: 1) 
verbal/linguistic intelligence; 2) logical-mathematical intelligence; 3) visual-
spatial intelligence; 4) musical intelligence; 5) intrapersonal intelligence; 6) 
interpersonal intelligence; 7) kinesthetic/bodily intelligence; 8) naturalistic 
intelligence; and 9) existential intelligence (Wahyudi, D., & Alafiah, 2016). The 
Theory of Multiple Intelligences according to (Gardner, 2000b), Intelligence or 
intellect is the ability to solve problems that arise in life, the ability to come up 
with new problems to solve, and the ability to create something or offer services 
that will elicit appreciation in one's culture.  

When an individual possesses full intelligence, each individual has 
cognitive differences spread across these nine intelligences, each of which has 
its own developmental characteristics. Development is change, change towards 
greater progress and maturity. The concept of development consists of three 
types, namely the association school of thought, the Getalls school of thought, 
and the sociology school of thought. According to the premise of association, at 
first, children are like blank sheets of paper whose souls will gradually be filled 
with experiences. The associationist school of thought argues that the parts 
come first, while the whole comes first. The Gestalt school is the opposite of the 
association theory, where the whole comes first, followed by the parts. The 
sociological school of thought assumes that development is a process of 
socialisation. Children are initially asocial, but gradually become socialised as 
they develop. 

Basically, every child has various levels of intelligence and different 
indicators. This shows that all children are essentially intelligent. However, 
they have different levels of intelligence. According to Musfiroh, these 
differences are determined by the stimuli given to children when they are still 
young (Takdiroatun Musfiroh, 2019). 

Early childhood education is conducted through play-based learning. 
Learning is packaged in such a way as to provide a pleasant, satisfying and 
memorable atmosphere. Early childhood education is the most fundamental 
education for the formation of human resources in the future. It is the quality of 
early childhood education that will determine the quality of human resources in 
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a country. The higher the quality of early childhood education, the higher the 
quality of human resources that will be produced by the next generation 
(Haryati, 2019). 

Early Childhood Education (PAUD) is a critical phase or golden age in 
which cognitive, emotional, and social development reaches its optimal point 
(Zuhairi Misrawi, 2015). In Indonesia, the main focus of education at this stage 
is not only on academic aspects, but also on the internalisation of Islamic values 
as a moral and spiritual foundation (Gardner, 2000). Although data shows that 
early childhood education participation in Indonesia has exceeded 60% 
(Wahyudi & Alafiah, 2017), A major challenge remains in the effectiveness of 
value internalisation methods, which are often still traditional, one-way, and do 
not accommodate the uniqueness of each child. 

Globally, there has been a paradigm shift in religious education towards 
a more inclusive and holistic approach. In Malaysia and Singapore, for 
example, the integration of Howard Gardner's Multiple Intelligences (MI) 
theory has been shown to improve moral understanding through activities 
relevant to children's dominant intelligences, such as role-playing and social 
activities (Mustajab et al., 2021). Multiple Intelligences (MI) offers a broad 
methodological spectrum by viewing intelligence not as a single entity, but 
rather as a range of capacities covering linguistic, kinaesthetic and naturalistic 
dimensions. (Howard, 2018). This approach enables abstract religious values to 
be transformed through various entry points that are appropriate to each child's 
unique nature (Gardner, 2000). 

However, the implementation of Multiple Intelligences (MI) in Islamic 
education at the local level, particularly in Lombok, West Nusa Tenggara, still 
faces a significant gap. Previous studies show that although families in Lombok 
are beginning to recognise the importance of Multiple Intelligences (MI) 
(Arzani & Eliyana, 2025), Practices in early childhood education institutions are 
still dominated by verbal-textual methods that emphasise memorisation and 
cognition alone (Aulia et al., 2022). Teachers are often trapped in homogeneous 
methods that ignore variations in learning styles, caused by limited conceptual 
understanding and educational resources. 

This study aims to fill this gap by deconstructing conventional religious 
values teaching. Unlike the general discourse that often associates Islamic 
education only with Spiritual Intelligence (SQ), this study chooses MI as its 
main pedagogical basis. The rationale is that MI provides practical instruments 
for internalising Islamic Religious Values (IRV) naturally through children's 
dominant potentials such as music, nature, or body movement so that IRV 
becomes an integral part of children's psychological development without 
forced indoctrination (Hidayah et al., 2025).  

This article aims to analyse MI-based learning environment reorientation 
strategies in three regions with different socio-economic characteristics in 
Lombok, namely Mataram City, West Lombok Regency, and North Lombok 
Regency. Through analysis at Al-Iqro' Kindergarten, Riyadlusshibyan Early 
Childhood Education Centre, and Insan Kaamil Kindergarten, this study 
explores how an adaptive learning environment can be created to optimise the 
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instilling of the values of honesty, responsibility, and compassion. The results of 
this study are expected to provide a more responsive and inclusive Islamic 
education model for early childhood education practitioners at the international 
level. 
 
LITERATURE REVIEW 

This study aims to fill this gap by deconstructing conventional religious 
values teaching. Unlike the general discourse that often associates Islamic 
education only with Spiritual Intelligence (SQ), this study chooses MI as its 
main pedagogical basis. The rationale is that MI provides practical instruments 
for internalising Islamic Religious Values (IRV) naturally through children's 
dominant potentials such as music, nature, or body movement so that IRV 
becomes an integral part of children's psychological development without 
forced indoctrination (Hidayah et al., 2025).  
 
METHODOLOGY 
Research Design and Location 

This study uses a qualitative approach with a multi-site case study 
design to explore the reorientation of Multiple Intelligences (MI)-based learning 
environments in the internalisation of Islamic values. The multi-site approach 
was chosen to facilitate cross-case analysis in different geographical and socio-
economic contexts on the island of Lombok, West Nusa Tenggara (Creswell, 
2014). Three institutions were selected as research locations: Al-Iqro' 
Kindergarten (urban context in Mataram City), Riyadlusshibyan Early 
Childhood Education Centre (sub-urban context in West Lombok), and Insan 
Kaamil Teniga Kindergarten (rural context in North Lombok). This selection 
allowed for a comprehensive understanding of how MI strategies are adapted 
in various institutional capacities. 
 
Participants and Data Sources 

Data was collected from primary and secondary sources. Primary 
informants were selected using purposive sampling techniques, consisting of 
three school principals, six teachers, and nine parents (three from each location). 
The involvement of parents was intended to verify the consistency of children's 
character development between the school and home environments. (Moleong, 
2018). Secondary data includes curriculum documents, lesson plans, and 
student portfolios to provide context for observed behaviour. 
 
Data Collection Procedure 

Researchers act as non-participant observers to maintain objectivity 
while ensuring prolonged engagement to minimise the observer effect. 
(Wahyuni, 2019). Data collection involves three integrated techniques: 

1. In-depth Interviews: Conducted using a semi-structured protocol 
focusing on Multiple Intelligences (MI) implementation strategies, 
challenges, and pedagogical solutions. 
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2. Field Observations: Systematic observation of classroom interactions, 
focusing specifically on how teachers utilise musical, kinesthetic, and 
interpersonal entry points to convey Islamic values. 

3. Documentation: Analysis of institutional records and visual evidence of 
learning activities to triangulate verbal accounts with practical 
implementation. 

 
Data Analysis and Validity of Findings 

Data analysis followed the interactive model of Miles, Huberman, and 
Saldaña, which consists of data condensation, data presentation, and conclusion 
drawing/verification. To ensure the validity and reliability of the findings, this 
study applied: 

1. Triangulation: Technical triangulation (comparing interviews, 
observations, and documents) and source triangulation (verifying data 
between the head teacher, teachers, and parents) (Moleong, 2018). 

2. Member Checking: Participants review interview transcripts and 
preliminary findings to ensure interpretive accuracy. 
Peer Discussion: Regular discussions with education experts to refine 

analysis and identify potential biases. 
 
RESULT AND DISCUSSION  

Findings from research conducted at three early childhood education 
institutions in Lombok show that reorienting the learning environment does not 
simply mean adopting Western theories wholesale, but rather localising 
epistemology through the framework of tarbiyah al-kāmilah (comprehensive 
education). Systematically, the strategies applied cover aspects of performance 
(visual-spatial stimulation) and content (multisensory facilitation).(Abbas et al., 
2024) as summarised in the following table: 
 

Table 1. An example of a table  
Aspect TK Al-Iqro’ 

Mataram 
PAUD 

Riyadlusshibyan Lendang 
Re 

TK Insan 
Kaamil Teniga 

Approach Implisit, 
intuitif 

Contextual practice Explicit and 
systematic 

Orientatio
n 

Experiential 
Learning 

Discipline & Habits Integrative-
Holistic 

Dominant 
Intelligence 

Linguistic, 
Social, Spiritual 

Linguistic, 
Kinesthetic 

Spiritual, 
Naturalist, Cultural 

 
Based on field observations, this reorientation has created a unique 

‘pedagogical atmosphere’ at each site (Dadan et al., 2021). At Al-Iqro' 
Kindergarten (Mataram), the experiential learning strategy is manifested in 
Islamic Market Day activities (Wardani & Raihan, 2024). Here, children not only 
hone their logical-mathematical intelligence through transactions, but also 
internalise the values of honesty (spiritual) and communication (interpersonal) 
(Winarti et al., 2019). This practice is supported by the teacher's statement: ‘We 
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let the children choose their roles. This is our way of appreciating their 
intelligence while instilling in them that every job is a form of worship.’ This 
confirms that values are instilled through flexible child-centred education 
(Rotnitsky & Yavich, 2020). 

The role of teachers as models in instilling religious values in early 
childhood education is very much needed (Amini & Abdulkadir, 2025). The 
role of teachers as models in instilling religious values in early childhood 
education is very much needed because teachers function as role models who 
will be imitated by children (Muthomi & Zachariah, 2017). In their 
developmental stages, children tend to imitate the behavior of adults around 
them, especially authority figures such as teachers. Therefore, teachers must 
demonstrate attitudes and behavior that reflect the religious values they wish to 
instill, such as honesty, compassion and respect for others (Berger, 2014). 

By integrating Islamic religious values into daily activities, such as joint 
prayer, sharing and mutual respect, teachers can create a learning environment 
that supports children's character development (Sağlam & Doğan, 2025). When 
teachers consistently apply these values in their interactions with students, 
children will learn to internalize and apply these values in everyday life (Patras 
et al., 2024). In addition, teachers use various creative methods, such as 
storytelling, role playing, and group activities, to convey religious values in a 
way that is interesting and relevant to children (Wahyuni, 2019).  Thus, the role 
of teachers as models not only helps in teaching religious values, but also in 
shaping children's personalities and morals which are very important for their 
future development (Annisha, 2024). 

Unlike Al-Iqro', PAUD Riyadlusshibyan (West Lombok) emphasises 
socio-religious relations through the Ar-Rasyid method (Sumarni et al., 2025). 
The use of rhythmic beats in reciting the Hijaiyah alphabet shows how musical 
and linguistic stimulation makes it easier for children to absorb the values of 
the Qur'an compared to conventional lecture methods (Baloche & Brody, 2017). 
Meanwhile, Insan Kaamil Kindergarten (North Lombok) demonstrates the most 
advanced integration through ‘Tafakkur Alam’. By making nature the 
classroom, children with naturalistic intelligence are invited to understand the 
concept of Khalqillah (God's creation), which proves the reorientation from 
closed classrooms to inclusive natural laboratories. 
 
The Integration of Multiple Intelligences (MI) as a Manifestation of Insan 
Kamil: Theoretical Reconstruction 

This study found structural harmony between Gardner's eight 
intelligences and the concept of classical Islamic education. Practice in the field 
shows that MI functions as a modern pedagogical tool to realise Al-Ghazali's 
vision of preserving human nature towards moral perfection (insān kāmil). 

Gardner expressed at least nine types of Intelligence: Linguistic 
Intelligence; Mathematical Intelligence makes sense; Spatial Intelligence; 
Musical Intelligence (tone accent), Kinesthesis-body intelligence; Interpersonal 
Intelligence (in person), interpersonal Intelligence (intrapersonal), naturalist 
intelligence (area), and existential Intelligence (Lamovšek et al., 2026). 
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Figure 1 Multiple Intelligence Howard Gardner 

 
Each student has all the types of Intelligence above, and there is only 

some more growing intelligence than others. However, it can ultimately raise 
all Intelligence (Zambrano et al., 2021). That is in line with the opinion of Asri 
Budiningsih, who said that: (1) each group has all the Intelligence; (2) many 
people can increase each Intelligence to the maximum level; (3)Intelligence 
generally works together with unique methods; and(4) there are many methods 
to make it bright. Dedication to the existence of comparisons in each 
student/student as a form of this person might create a brand of more minor 
bright youngsters (Yavich & Rotnitsky, 2020). Meanwhile, there is not one child 
born less intelligent. The child has not created a suitable teacher for himself. The 
motivation given is to influence the progress of each child's essential abilities 
significantly. 

In this context, linguistic intelligence manifests itself in balāghah (the 
ability to argue/preach), while kinesthetic intelligence manifests itself in 
righteous deeds through precise worship movements. This multidimensional 
stimulation organically nurtures the spiritual, intellectual, and physical 
dimensions of children simultaneously (Abbas et al., 2024). This analysis proves 
that MI in Lombok is operationalised as an instrument for character building: 
intrapersonal intelligence is sharpened into muhasabah (self-evaluation) and 
naturalistic intelligence is directed towards tafakkur (ecological reflection). 
 
Original Findings: Communal Intelligence 

The most significant finding in this study is the existence of a dimension 
of intelligence that transcends Gardner's original framework. In-depth 
observations show that children in Lombok have a very high level of collective 
obedience and role awareness within the group, especially in communal prayer 
activities and the culture of queuing (Cabuquin, 2022). This phenomenon of 
‘congregational compliance’ cannot be adequately explained solely through 
Gardner's interpersonal intelligence, which tends to be individualistic that is, 
how one individual understands another individual for personal or social 
purposes (Hidayah et al., 2025).  

Researchers propose the concept of Communal Intelligence or Jama'ah 
Intelligence. Operationally, this intelligence encompasses three main pillars: 
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1. Sense of Jama'ah: Awareness that the success of activities depends on 
collective harmony. 

2. Normative Compliance (Adab): The ability to align personal ego with 
group rules without pressure. 

3. Social Reciprocity (Gotong Royong): The instinct to help fellow group 
members for the sake of a common goal. 
Epistemologically, Communal Intelligence is a manifestation of the 

concept of Ukhuwwah Islamiyah, which involves a transcendental dimension; 
children perform collective actions as a form of devotion to God (lillāhi ta‘ālā). 
 
DISCUSSION  
Multiple Intelligences-Based Islamic Religious Education Media: Strategies 
for Internalising Islamic Values in Early Childhood Education. 

The findings of this study demonstrate that Multiple Intelligences-based 
Islamic Religious Education (IRE) media play an important role in facilitating 
the internalisation of Islamic values in early childhood education. In this study, 
Islamic Religious Education media are understood not merely as conventional 
instructional materials or teaching aids, but more broadly as multisensory 
learning environments, learning activities, and pedagogical experiences that 
enable children to engage with Islamic teachings through their diverse 
intelligences. This understanding is grounded in the theory of Multiple 
Intelligences, which recognises that intelligence is multidimensional and that 
individuals possess different potentials and ways of learning (Gardner, 2018). 
Therefore, the use of varied learning media provides opportunities for children 
to access religious knowledge through experiences that are appropriate to their 
interests, abilities, and developmental characteristics. 

The importance of this approach lies in the need to move beyond the 
delivery of Islamic knowledge through verbal explanation and memorisation 
alone. In early childhood education, abstract religious concepts and moral 
values need to be translated into concrete experiences that children can observe, 
experience, and practise in their daily lives. Multiple Intelligences-based media 
provide different learning pathways through which Islamic values can be 
introduced and internalised. This perspective is consistent with Amini and 
Abdulkadir (2025), who highlight the importance of learning management 
strategies based on Multiple Intelligences to optimise children's potential. 
Similarly, Anggoro et al. (2024) explain that differentiated instruction based on 
Multiple Intelligences can promote joyful and meaningful learning by 
accommodating differences in learners' abilities and learning preferences. 

The findings from the three institutions in Lombok illustrate how these 
principles are translated into practical Islamic Religious Education media. At 
Al-Iqro' Kindergarten in Mataram, Islamic Market Day functions as an 
experiential learning medium that introduces children to values such as 
honesty, responsibility, communication, and cooperation through simulated 
buying and selling activities. Children do not merely listen to explanations 
about honesty in Islamic teachings; they experience situations in which they are 
encouraged to practise honesty when interacting with others. This form of 
learning demonstrates how contextual activities can connect religious values 
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with children's everyday experiences. The use of integrated learning 
environments that accommodate different intelligences is also relevant to the 
approach discussed by Mariyana and Setiasih (2018), particularly in designing 
learning experiences for early childhood education. 

At Riyadlusshibyan Early Childhood Education Centre in West Lombok, 
rhythmic recitation of Hijaiyah letters represents the integration of linguistic 
and musical approaches in Islamic Religious Education. Through repetition, 
rhythm, and auditory engagement, children are introduced to the recognition 
and pronunciation of Arabic letters in an enjoyable learning environment. This 
activity demonstrates that religious learning media can stimulate children's 
linguistic and musical potentials simultaneously. Rather than relying 
exclusively on conventional verbal instruction, rhythmic learning provides an 
alternative means of facilitating children's engagement with Islamic learning 
content. This is consistent with the principles of Multiple Intelligences-based 
learning, which encourage educators to use diverse approaches to 
accommodate children's individual potentials (Gardner, 2018; Amini & 
Abdulkadir, 2025). 

Meanwhile, Insan Kaamil Kindergarten in North Lombok demonstrates 
a systematic-integrative approach through nature-based learning, particularly 
Tafakkur Alam. In this activity, the natural environment becomes a learning 
medium through which children are encouraged to observe and appreciate 
God's creation. The learning experience connects naturalistic intelligence with 
the introduction of Islamic values, particularly gratitude, appreciation of 
nature, and awareness of God's power. This approach illustrates how the 
surrounding environment can be utilised as an educational resource for 
religious learning. It also demonstrates that Islamic Religious Education media 
do not need to be limited to materials prepared inside the classroom; the 
natural environment itself can become a meaningful medium for introducing 
religious and moral values. 

The comparison of these three institutions reveals that the 
implementation of Multiple Intelligences-based Islamic Religious Education 
media can take different forms depending on institutional characteristics, 
available resources, and local socio-cultural contexts. The intuitive and 
experiential model at Al-Iqro' Kindergarten, the contextual model at 
Riyadlusshibyan, and the systematic-integrative model at Insan Kaamil 
Kindergarten demonstrate the flexibility of learning media in facilitating the 
internalisation of Islamic values. Despite their differences, all three approaches 
share a common pedagogical orientation: transforming Islamic teachings into 
concrete, participatory, and meaningful experiences that accommodate 
children's diverse intelligences. These findings reinforce the importance of 
developing learning environments and instructional strategies that respond to 
children's developmental characteristics (Mariyana & Setiasih, 2018; Anggoro et 
al., 2024). 

The effectiveness of these media also depends on the role of educators in 
selecting, organising, and facilitating learning experiences. Teachers are not 
merely providers of information but also facilitators who identify children's 
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interests, observe their responses, and provide opportunities for active 
participation. In this regard, the implementation of Multiple Intelligences-based 
media requires educators to understand that children may respond differently 
to the same learning activity. Some children may engage more actively through 
storytelling and verbal interaction, while others may demonstrate greater 
participation through movement, rhythm, social interaction, or direct 
exploration of the natural environment. Therefore, educators need to provide 
varied and flexible learning experiences rather than impose a single 
instructional approach on all children. Amini and Abdulkadir (2025) emphasise 
that the optimisation of children's potential through Multiple Intelligences 
requires appropriate learning management, while Anggoro et al. (2024) 
highlight the value of differentiated learning in creating meaningful 
educational experiences. 

Beyond facilitating individual learning potentials, the findings of this 
study reveal that Islamic Religious Education media also provide opportunities 
for developing children's social and religious awareness. This dimension is 
conceptualised in this study as Communal Intelligence, or Jama'ah Intelligence. 
The concept emerged from observations of children's participation in collective 
religious activities, shared responsibilities, cooperation, and interactions within 
their learning communities. It highlights that the internalisation of Islamic 
values involves not only individual understanding and behaviour but also 
children's developing ability to participate in collective activities and respect 
shared religious and social expectations. 

Communal Intelligence is conceptualised through three interconnected 
dimensions. First, Sense of Jama'ah refers to children's awareness of 
togetherness, belonging, and collective harmony. This dimension is reflected in 
activities that encourage children to participate in group activities and 
recognise the importance of working together. Second, Normative Compliance 
(Adab) refers to children's developing ability to understand and practise shared 
religious and social norms, including respect, responsibility, discipline, and 
appropriate conduct towards others. Third, Social Reciprocity (Gotong Royong) 
refers to children's willingness to help, share, cooperate, and contribute to 
common activities. These dimensions demonstrate that Multiple Intelligences-
based Islamic Religious Education media can facilitate the development of 
individual potentials while also creating opportunities for social participation 
and the practice of Islamic values. 

The conceptual contribution of Communal Intelligence is particularly 
relevant to the Islamic educational perspective because the development of 
individual abilities is expected to be accompanied by the cultivation of adab, 
social responsibility, and awareness of collective life. In this context, the concept 
extends the application of Multiple Intelligences by emphasising the 
relationship between individual potentials and communal religious values. It 
also reflects the broader educational orientation of tarbiyah al-kāmilah, which 
seeks to integrate intellectual, spiritual, moral, and social development. Thus, 
Islamic Religious Education media are not only intended to facilitate children's 
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understanding of religious teachings but also to provide opportunities for them 
to practise those teachings in their relationships with others. 

Overall, this study highlights that Multiple Intelligences-based Islamic 
Religious Education media can serve as an important pedagogical strategy for 
internalising Islamic values in early childhood education. By integrating 
multisensory learning environments, contextual activities, children's diverse 
intelligences, and communal religious experiences, Islamic teachings can be 
presented in ways that are concrete, engaging, and relevant to children's 
everyday lives. The findings also demonstrate that the role of learning media 
extends beyond the transmission of religious knowledge to include the 
development of moral awareness, social responsibility, and collective 
participation. Through this approach, Islamic Religious Education media 
contribute to the holistic development of children by connecting individual 
learning potentials with spiritual, moral, and socio-religious dimensions of 
early childhood education. 
 
CONCLUSION AND RECOMMENDATION 

This study concludes that Multiple Intelligences-based Islamic Religious 
Education (IRE) media play an important role in facilitating the internalisation 
of Islamic values in early childhood education institutions in Lombok. The 
findings demonstrate that Islamic Religious Education media extend beyond 
conventional instructional materials to encompass multisensory learning 
environments, contextual learning activities, and pedagogical experiences that 
accommodate children's diverse intelligences. Through linguistic, kinesthetic, 
musical, interpersonal, and naturalistic approaches, abstract Islamic teachings 
are transformed into concrete, meaningful, and enjoyable learning experiences. 
This approach reflects an educational process that integrates the principles of 
multiple intelligences with Islamic values and local wisdom within the 
framework of comprehensive Islamic education (tarbiyah al-kāmilah). 

The study identifies three contextual models of implementing Multiple 
Intelligences-based Islamic Religious Education media. Al-Iqro' Kindergarten in 
Mataram demonstrates an intuitive and experiential model through activities 
such as Islamic Market Day, which integrates entrepreneurial experiences with 
the internalisation of honesty, responsibility, and communication. 
Riyadlusshibyan Early Childhood Education Centre in West Lombok applies a 
contextual model through rhythmic recitation of Hijaiyah letters and other 
learning activities that integrate musical and linguistic stimulation. Meanwhile, 
Insan Kaamil Kindergarten in North Lombok demonstrates a systematic-
integrative model through nature-based learning (Tafakkur Alam), which 
connects children's naturalistic intelligence with the understanding of God's 
creation (Khalqillah). These three models illustrate how Islamic Religious 
Education media can be adapted to different institutional, socio-economic, and 
cultural contexts while maintaining the common objective of nurturing 
children's religious and moral development. 

The main theoretical contribution of this study is the identification of 
Communal Intelligence, also referred to as Jama'ah Intelligence. This concept 
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extends the discussion of Multiple Intelligences by highlighting children's 
capacity to harmonise individual potentials with collective religious values and 
social responsibilities. It encompasses three interconnected dimensions: Sense 
of Jama'ah, referring to awareness of collective harmony; Normative 
Compliance (Adab), referring to the ability to respect and internalise shared 
religious and social norms; and Social Reciprocity (Gotong Royong), referring 
to the willingness to help others in achieving common goals. In the context of 
Islamic education, this finding highlights that the development of children's 
intelligence should not be limited to individual potential but should also 
cultivate social awareness, religious commitment, and collective responsibility. 
Thus, Multiple Intelligences-based Islamic Religious Education media can serve 
as pedagogical means of supporting the development of children towards the 
ideal of Insan Kamil, characterised by intellectual, spiritual, moral, and social 
balance. 

Practically, this study recommends that early childhood educators 
design and implement Islamic Religious Education media that are responsive to 
children's diverse intelligences and developmental characteristics. Learning 
activities should integrate various instructional media and multisensory 
experiences, including storytelling, rhythmic recitation, role-playing, 
movement-based activities, collaborative religious practices, and nature-based 
learning. These approaches should be contextualised within local cultural 
values to make Islamic teachings more accessible, meaningful, and relevant to 
children's everyday experiences. Furthermore, educational institutions and 
policymakers at local and national levels are encouraged to support the 
development of culturally responsive and Multiple Intelligences-based Islamic 
Religious Education media, including appropriate learning resources and 
teacher professional development. 

This study is limited to three early childhood education institutions on 
Lombok Island and focuses specifically on the internalisation of Islamic values 
through Multiple Intelligences-based learning practices. Therefore, its findings 
should be interpreted within the geographical, institutional, and socio-cultural 
contexts examined. Future research is recommended to investigate the 
implementation of Multiple Intelligences-based Islamic Religious Education 
media across a wider range of geographical and institutional settings. Further 
studies may also examine the applicability of Communal Intelligence in other 
educational and religious contexts. In addition, quantitative and mixed-
methods research is needed to evaluate the effectiveness of these learning 
media in supporting children's long-term religious, moral, and socio-social 
development. 
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